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Abstract 
The current study presents the emotional empathy problem, considered and analyzed by us, as the nucleus of the psycho-
pedagogic profile of the teacher. We start from the premise that the command of the mechanisms of the art and hidden powers of 
the formative principle through empathy means having greater chances of mastering ourselves and of producing positive changes 
in others. We study the problem of the emotional empathy enrichment through the questionnaire method and by using as a 
research tool the Emotional Empathy Questionnaire developed by A Mehrabian. The sample proposed by us comprises 90 
students from the Pedagogy course, taught in the Petroleum-Gas University of Ploieúti, Romania. 
The data results are presented in a tabular and graphic format. The analysis is a constatative and constructive one.  
Through training and exercise, emotional empathy factor can be improved without reaching, however, an emphatic excess 
© 2011 Published by Elsevier Ltd.  
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1. Empathy – the core of the personality of the teaching staff 
Generally, most of the studies which have as a central theme the didactic competence analyse the pedagogical act 
and/or the teacher’s psycho-pedagogical profile, making use after all of the detailed analysis of his/her emphatic 
capacities.  
Speaking about empathy, I. Neacúu (2002) defines it as being ''one of the inexhaustible resources generating 
psycho-physical potential in the human being, especially in the one being engaged in an educational process …’’ It 
becomes an explanatory mechanism for some of the significant changes which take place in the structure of the 
social cognitive state, whatever the stage of the development of the child, young person or adult  Thus, there comes 
obvious the idea ''of possession by the student, teacher or parent of some qualities that are hardly seen/defined or 
manifested, putting forward the acceptance of the hypothesis that people are emotional-affectionate entities, non-
identical, but possible experientially non-symmetric’’ (see I. Neacúu, 2002). We should accept the idea that empathy 
is not reduced to identifying the emotional states.  Its finality, as S. Marcus (1999) states, is ‘gaining the possibility 
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to state expectations, which is the only way to have a long-lasting and efficient control over a relationship” (see S 
Marcus, 1999, p.45). An interesting image is offered by N. Mitrofan (1988) by noticing the fact that ‘the teacher 
must be able to see the inter-perceptive and inter-affective structures between the members of the group, not only 
from a personal perspective, but also from the group’s perspective’’. He highlights the fact that ''one of the most 
important qualities of the teacher is to duplicate, observing and working with the group from a double perspective: 
his/her own perspective, analysing and outlining the features of the educational group as objectively as possible, and 
from the group’s and students’ perspectives, looking through their eyes at what is going on’’ (apud. S. Marcus, 
1999).
It seems that the best answers, the most adjusted as regards the ever-increasingly complex relationship teacher-
student are those that express the attitude called empathy by C. Rogers.  In a preliminary conclusion, we agree to 
what I. Neacúu (2002) stated:  ‘If we master the mechanisms, the philosophy, the art, the technique and the hidden 
powers of the training principle by empathy,  then  it  is  very  likely  for  us  to  be  the  master  of  our  selves  and  to  
generate positive changes in others' ( p.86).
2. Research methodology: The Questionnaire of Emotional Empathy - short description 
We  have  studied  the  issue  of  empathy  by  means  of  the  questionnaire  method.  The  tool  we  have  used  was  the 
emotional empathy questionnaire drawn up by Mehrabian and Epstein.
2.1 Description of the tool 
It is a well-known fact that there is a permanent inter-relation between theory and method, the former influencing 
the latter and vice versa, in the sense that a scientific methodological concept supports the corresponding procedural 
– action-based vision.  The traditional psychology made known a new theory regarding the psychological 
knowledge at the end of the 19th century: the empathy theory. The necessity that psychology shift the object of 
study from ‘self’ to ‘another’ required the occurrence of a concept able to justify the functionality of a psychological 
phenomenon which is actually experienced, but not ‘under research’ from the scientific point of view, this being the 
empathy phenomenon (see S. Marcus ,1999).
The spiritual parent of empathy is considered to be Theodor Lipps (1906), who introduced the term Einfuhlung 
(empathy) in psychology for the first time. According to Lipps’s opinion, empathy represents a process of 
psychological knowledge and self-knowledge, of projection of your own emotional states onto the others.  The ways 
in  which  we get  to  know others  and our  own self  from a  psychological  perspective  is  actually  done  by  means  of  
imitation.  The relation between empathy and imitation is largely analysed by representative psychologists such as 
L. Wispe, H. Wallon, L. Kohlberg, V. Pavelcu etc. (see S. Marcus, 1997).  
A real qualitative improvement in the study of the empathic phenomenon takes place together with drawing up 
and validating empathy tests and scales.  In what follows, we shall show a few tests that are considered to be crucial 
by most of the specialists: the intuition and empathy Dymond Test (1949), Kerr and Speroff’s Empathy Test (1954),
Hogan’s Empathy Scale (1969), Mehrabian and Epstein’s Questionnaire of measuring the emotional empathy 
(1972) etc. 
The questionnaire of measuring the emotional empathy (Q.M.E.E.), created by Mehrabian and Epstein, grasps the 
phenomenon of activation of the capacity of emotional substitution, expressing the general tendency of being 
activated in different situations, and measuring the empathic relation. This scale describes an emotional-focussed 
vision on the issue under research.  
As we find in the description of the tool, the questionnaire comprises a number of 33 statements that the subject 
agrees to or not. These statements represent inter-correlated subscales, which measure the relational aspects of 
emotional empathy. The subscales refer to: susceptibility to emotional contagion (e.g. ‘People around me have a 
great influence over my mood’); judgements of the emotions of unknown or remote persons (e.g.  ‘Lonely people are 
probably unfriendly’); extreme emotional reactions (e.g. ‘Sometimes the lyrics of a love song may deeply impress 
me’); the tendency of being impressed by the  negative experiences of others (e.g. 'I’m troubled when I see people 
crying'); tendency to sympathize with others (e.g. ‘Young children cry for no reason whatsoever’); the desire to be in 
contact with people who have a problem (e.g. ‘When a friend starts talking about his problems, I try to change the 
subject’).  
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2.2 Instructions for score calculation:  
The answer to each statement is on a scale from +4 to – 4. According to this model, the agreement is expressed by 
the sign +, whereas the disagreement by the sign –.  For each answer (+ and -),  the digits 4, 3, 2, 1 allow you to 
express your agreement / disagreement more explicitly.  Thus:  
+4 shows a total agreement, whereas – 4 shows a total disagreement; the other digits (+3, +2, +1 and –3, -2, -1) 
give you the freedom to assess to what extent you feel you accept or reject the statement in the questionnaire.  In 
order to calculate the total score of emotional empathy, there must be taken into account the fact that some 
statements are accompanied by the sign + (for example: ‘Sometimes the lyrics of a love song may deeply impress 
me’), and others by the sign – (e.g. ‘Sometimes at the cinema I am amused by the fact that many people around me 
cry or blow their noses’). Once the answer written, you will mark it by x in the respective box on the right of the 
sheet.  
The  research  on  the  emotional  empathy  issue  was  carried  out  on  a  sample  of  fifty  subjects  –  students  at  the  
Faculty of Primary and Pre-school Pedagogy from the Petroleum and Gas University, Ploieúti. The test was taken 
again, on the same subjects, at three distinct temporal moments (at intervals of time that should not allow them to 
remember the data filled in previously on the one hand, and which should catch the mood of the respondent at T1,
T2, T3, after some specific exercises, on the other hand). Thus, 
x T1 represents the start of the scientific training process; 
x T2 shows the stage of going through the theoretical/scientific training and practice/practical activities; 
x T3 represents the stage of going through and finalization of the pedagogical practise sessions. 
3. Research data 
The table below shows the data of the above-mentioned research stages.  More exactly, we illustrate the moment 
T1, which is the start of the training activity. After the first stage of theoretical and scientific acquisitions, the 
sample of students were re-tested, after which the second row of results were obtained, shown as such in the table 
which expresses the values of T2, and the final moment (T3), after they have gone through the specialty pedagogical 
practise.  
Table no 1. The data of research
No. T1 T2 T3 
1 -69 37 71 
2 109 28 99 
3 50 62 72 
4 46 50 81 
5 -12 31 58 
6 39 31 60 
7 27 57 89 
8 34 51 77 
9 -10 49 52 
10 32 42 68 
11. 73 50 81 
12 21 39 67 
13 28 85 111
14 72 71 99 
15 45 45 66 
16 37 45 69 
17 35 61 81 
18 8 45 79 
19 22 66 100
20 77 81 99 
21 41 56 68 
22 39 15 45 
23 48 64 115
24 24 7 39 
25 35 43 71 
26 23 68 81 
27 41 53 69 
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4. Interpretation of results 
The data in the table lead to some interesting observations: 
x As a first impression, we can see that there are a few respondents who get considerably poorer results for the 
second test as compared to the first test (subject 2, 11, 22, 24, , 28, 31, 33). The difference can be justified 
due  to  the  respondents’  age,  the  time  of  application,  or  the  difference  in  experience  of  the  students  in  the  
sample. 
x We can also see that there are significant differences (a major improvement of results) between the initial 
moment (T1) and the next testing stage (T2) for some subjects (the subjects 1, 5, 7, 9, 13, 17, 18, 26, 35). 
x Generally, the results obtained as a result of the experiment are better than those of the control group, but 
without major differences between them. 
The overall analysis of data shows us that in the first stage the differences are quite small, almost insignificant. 
This does not mean that there are not any differences. As a first conclusion, we can say that the added value as 
regards the students’ emphatic behaviour (future elementary teachers) is significant only to a certain extent at T2 as 
compared to T1. The result confirms in a way the expectations in our thesis and appears to be justified. The small 
differences support once again the idea that empathy is a complex, complicated, long-term process, change being 
possible provided it is subjected to a training process, either by means of a training program coordinated and 
conducted by specialists in psycho-pedagogy, or by means of practical exercises, by direct contacts with the 
students, with successful/unsuccessful experiences under systematic, pedagogic (self)control, by means of 
significant changes of beliefs in the human nature etc.   
For the next stage, the applications were carried out in the final period of pedagogic practise sessions (T3), and 
the results lead to the observations below. 
We can see that there are no negative results. We can say that, at this stage of the test, all the respondents got a 
total score which indicates a good and very good emphatic capacity. We assign these good results to the moment of 
testing, a moment which represents for the students a series of theoretical, scientific and practical acquisitions.  
Every result obtained from the experiment group is better than the results obtained from the control group. This 
makes us believe that this time there is a significant difference between the two pair groups.  
28 78 49 72 
29 55 35 71 
30 71 74 98 
31 96 47 69 
32 24 52 80 
33 40 27 55 
34 19 33 67 
35 -11 32 45 
36 27 33 57 
37 21 24 67 
38 30 45 57 
39 -11 25 37 
40 33 45 67 
41 51 56 72 
42 10 16 38 
43 36 56 81 
44 30 60 92 
45 30 45 73 
46 39 51 67 
47 75 78 104
48 40 52 107
49 10 37 59 
50 31 33 47 
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5. Conclusions 
This time there is a significant difference as regards the emphatic behaviour. The difference in results between 
the pair groups, tested in different moments in time and after the students were subjected to training programs, has 
eventually led to obtaining significantly better scores of emotional empathy within the experiment group. Having an 
overall perspective, we can thus conclude that the applied training program of exercising the emphatic capacity, 
together with the pedagogic practise sessions, which were carried out scientifically, based on systematic designing, 
application and assessment, contribute to behavioural progress, likely to be tested by means of trials, tests etc, a fact 
that confirms one of our initial hypotheses. 
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